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Priorities 2010-2015

1. Leadership

Make educational leaders aware of Church-produced
resource materials in the four main languages

2. Mission-Focused Teachers
Provide practical approaches for nurturing spiritual growth

3. Adventist Identity and Mission

Promote meaningful integration of faith and learning in the
various disciplines and a biblical worldview overall

Enhance academic quality

4. Disciple Seventh-day Adventist Students

Involve all students in the mission of the church through
witness and service
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To be the
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Educators from
kindergarten
through
university level
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Peer Review

Most articles printed
in the Journal are

peer reviewed,
using a double-blind
process in which
neither the author
nor the reviewer are
told each other’s
identity.
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n 1903, Ellen White wrote: “Our

ideas of education take too narrow

and too low a range. There is need

ol a broader scope, a higher aim.

True education . . . has to do with
the whole being, and with the whole
period of existence possible to man. It
is the haumonious development of the
physical, the mental, and the spiritual
powers.”!

Based in part on this slalerment, Sey
enth-day Adventist educators have de-
veloped a model comprised of these
three elements—physical, mental, and
spiritual development, often depicted
as an equilateral triangle (see Figure 1},
To varying degrees, Adventist educa
tion systerns have endeavored to imple-
ment this balanced, whole-person per-
spective. Could il be, though, thal there
might be a fourth dimension that is

B ¥
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Physical

Figure 1.
The Harmonious-Development Model

crucial to true education?
"T'he very next sentence in the 1903
passage holds the answer. ™ True educa-

lion] prepares the student for the joy of

service in this werld and for the higher
joy of wider service in the world o

B%

come.™ This indicates that there is an
added element that is vital for life and
learning—one that incorporates time
and space, integrates the social arena,
and emphasizes service (see Figure 2).°
This tourth element is the social di
mes in which service is a key com-
ponent. Jesus, for example, “grew in wis
dom and stature, and in faver with God
and man” { Luke 2:52, NIV 198 Later,
in His minisiry, Chrisl “wenl through
out Galilee, teaching in their syna-
gogues, preaching the goad news of the
kingdom, and healing every disease and
sickness among the people” (Matthew
4:23, NIV 1984). Here again, we find
four facets: teaching, preaching the
gospel, healing, and associating with

others—in essence, the cognitive, spiri-
lual, phys
Jesus’ life and ministry are our

-al, and soaal dimensions.

Tl O I R M
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very day, media touches children
for good ar for evil. Cell phones,
computers, and other devices
bring everything on the Internet
2 {information, shopping, videos,
games, politics, social networking, cominu
nication from diverse organizations, and
even predators) into a child’s intimate
world—his pockel, her bedroom, and your
classroom. Mare than half of children and
the majority of teens in the developed world re
the nternet {2010 studies put the figures at 91 percent of teens
in European Union countries, 95 percent in the United States
and Japan and 99.5 percent in South Korea}.! Widespread ac-

ularly access

cess to cell phones and Internet catés worldwide allows many
childrenjteens in the developing world to log onto the Internet.
Young people’s sacial networking online? creates a variety of
risks, such as grooming/stalking by pedophiles und loss ol con
trol over personal information, These and other Internet safety
risks are detined in Chart 1.

To better understand when and how children and teens en-
counter these visks, it is helpful to examine their actual Internet
use. For example, when young people visit social networking
sites such as Facebook, gaming sites, or chat rooms, they inter-
act with “friend

including people they have never mel. Charl

2 provides a list of ather typical Internet activities along with
their associated risks.

BY¥Y ANNETTE MELGE

"Block It
ln SIH Il" were enrolled in two schools {one public, one
private) in middle- 1o upper-middle-class

S A

How prevalent are risky behaviors among
children? According to Dowell, Burgess, and
Cavanaugh, most studies about risky [nternet
behaviors have tocused on high school stu
dents.” In order to gather data on a younger
group, their 2009 study involved more than
400 children averaging 12 years of age who

neighborheads in the northeastern United

States. The researchers found that, as with studies of teens, “the
majority of youth do not engage in risky Internet behaviors™
However, even in an advantaged group such as these children,
\\-here one Tﬂigh' assume lmrenls or ICEIL'I1€TS lﬁOl'Ii'(‘T Internet
use, a significant minority of children reported engaging in
risky behaviors:

* 31 percent of boys and 27 percent of girls had posted per-
sonal information online.’

* 40+ percent of students reported exposure to inappropri-
ate images."

* Nearly 30 percent reported posting rude comment:

While direct comparison is impossible due to the different
ages surveyed, according to Burrow-Sanchez, a 2005 study in
the United Kingdom by Livingstone and Bober, which gathered
information on 1,511 children belween the ages of 9 and 18,

reported that 30 percent of participants had met a person on-
line, 46 per

ent had shared personal information with someone

AND RIEDRDY SGOTFE
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Vital Instruction for All
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Students

young freshman sat in het
first college cl:
examining the sylfabus that
would lead the students
through the next three

is, she thought to
herself as she scanned her new respon-
sibilities. Then her heart skipped, and
she sank a little lower in her chair.

Sy Ht‘l’\"{!l]%l)‘

months. Tear do t

There ... ncar the bottom . . . a research

paper! She Telt terrilied, having never
written a research paper before, She
didn’t even know where to begin!

[ was that young freshman.

Tt seems like a litetime ago that T

'B \:

tumbled my way through that first re-
search paper. Having atlended Advent
ist schools all my life, [ expected to be
well prepared for the academic rigors
of college. But during that experience, 1
felt let down and panic stricken. As a
consequence, throughout my teaching
caveer, I've incorporated a great deal of

a5

writing instruction into my classroom
assignients.

Within the academic big three
reading, writing, and arithmetic—uwrit-
ing is an important component. Essays,
journals, responses, critiques, and papers
of all genres should be infused in the
classrcom writing workshop repertaire,

TRACY ARNE

In this article, we will discuss research
writing. Students need experiences in
middle and high schoel that will provide
a stable base of knowledge and skill as
they progress to higher learning, Everv
college freshman should know how to
write well and have had experience with
research writing.

College graduates today have no
guarantee of a job. The College En-
Irance Examination board surveyed
more than a hundred major ULS.
L'(\TI‘(‘TH[E‘ el f]}?](J}’ETS 4l )(1 I'EP(.\TIE(]
through the National Commission on

T T
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Lteach math, 1 oulove mathematics for its
; | do. Or maybe you've been assigned to teach the sub-

ject. ITave vou felt that no matter how vou teach math, it
1ross as dr ? Do

intereluctant mind

ne that!

The good news is that we math teachers can enliven our
classes by sprinkling cur math instruction with bits of humor
or biography to bre
there, no matter how big
students’ attention. If we can thro {
then, our students will love us lor L. Affer
much onnected with the humanities than with the sci-
ences, in spite of popular opinion to the contrary. If we can
bring out the human side once in a while, some of our students
NAY Warm ever so

Allow me the liberty of suggesting some way

ebra, T often ¥
E aly frequently,
they have done is create the virtual
fler facloring the expression, solved il lor

points for their failure to precisely follow instructions.

BY WIL
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at the law, and take

hers, we often hear statements like,
and it!” or “It’s just not true” 1 remember as :

ten used to the concept.
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rain a child in the way he
should go, and when he
is old he will not turn
from it"
This text can be ap-
phied both 1o ali i i
with God and to other worthwhile
commitments. How do teachers and
arents raise up chi nter into
ence, technolo; gi and
mathematics (STEM} careers? There is
an unwritten rule that 10
students need to be prepared to pursue
collegiate-level mathematics. [Lowever,
the National Science Foun sn has
estimated that only 18 percent of ULS,
female college freshmen plan to enter

ST

percent of

e.adventist.org
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cated that as few as five percent of U,

tinue at the
ven though

more male and fermale stu
study math and science
happiness in these

or Chrislian

h a tempaoral ernal compa-

nent. Parents eachers guide y
people to m
on their gifts, the
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nation

ematics and languag on be imple-

mented in public schoals across the United S

This will also include a new syslem for assessing

students’ mastery of the curriculum. The main
focus of this article is what mathematics teachers will need to
do to adapt their instruction change:
Resources are available to help teachers to prepare for the im
plementat of the new stan known as the 1
Core State Stand: (CCSS

state-sponsored curriculum for math-
will s

An examination of the new F

evenih-diny Adventist
lum
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Standards of Mathemat
iy released el

0 National C
ent and pr
similar update. Since the element:
e essential qu

hould als

L lo incorporale them
into the NAD standards? What benefits are anti 0 th
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Students to Become
Master Teachers

ducators everywhere can re-
count times when their stu-
dents have been exemplary
teachers. In one of my multi-
grade classes, while grade 2
students were exploring how multipli-
cation works, it was a keen kinder
arten student whe helped the 2nd
raders see that we were adding same
sized numbers over and over. As the
2nd graders struggled to master the
concept, Breann' observed what they
were doing and said, “All of the num-
bers are the sume, Mr.

Years later, in another grade 2 math
class, Lizzi's cheery request opened the
lesson: “Mrs, Duffy, may [ show y
what Tlearned about addition?” Lizzi
randomly chose numerals and wrote

them in two 20-digit rov
iteboard. Then, adding f
he exclaimed, “See! You can use
ize of addition

tien and subtraction. When students

can make contributions of such caliber,

a love of leaming is kindled, which en-

ables students to see past the 3

walls to embrace the challenge

paring “for the joy of service in this

world and for the higher j

service in the world to com
Memaries of the effectiveness of

these student-led t

inspired me to i

that multigr:

ture their students” ability to teach and

encourage one another. Peer tutorin

where ane student acts as tutor and the

can use to nur-

HLEEN M
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that training would be needed t
sure thul peers became elTective tulc
and that developing
skills would e the ke
ing an effective peer-tutaring pre
This avticle will the re
h on peer tutering and how it can

use of malhematical language du
h whale-class and peer-tutor,
sions, After

apply
and math-
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Preventing-and Dealing With

NP

hild abuse is a global

problem. In 2010, more

than 3.3 million reports of

child abuse were [iled in

the United States, involy
ing nearly six million childrent Itis es
timated that 27 children under the age
ol 15 die from physical abuse or neg
intheUS.¢ week!” The actual
global child-abuse statistics are ditticult
to determine due to varving reporting
measures, laws pertaining to child
abuse, and cultural or social norms.
However, the World Health Organiza
tion estimates that 40 millien children
below the age of 15 are abused each
vear.”

Recognizing the Forms of
Child Abuse

Child abusc is generally committed by
a person in a position of trust or author

ity: a parent, family member, guardian,
teacher, or caregiver. Less than 10 percent
of mcidents in the ULS. involve strangers.
Child abuse occurs al every socioeco
nemic level, across all ethnic and cultural
liues, within all religions and at all levels
of education, and is seldom accidental *
Typically, abuse [its into the [ollowing
categories:”

* Neglect/maltreatment—failure to
provide appropriately for a child’s welfarc,
nutritional needs. shelter, dothing, med
ical care, adeuate supervision, or educa
tional opportunities.

* Physical abuse  corporal punish
ment or physical injury inflicted due 0

the will ful

s of another person.

« Sexual abuse—engaging a child in
sexual activitics that he or she cannot
comprehend and that violate social
naorms, laws, and moral standards.
chological maltreatment—be
haviors that convey that a child is

REHUR EF. BL

worthless, flawed, imloved, unwanted,
or only of value in meeting another
person’s needs.

The U.S. Departmenl of Health and
Human Services provides a helpful fact
sheel that can help adults recognize key
indicators of child abuse:

* In the child: sudden chauges in be
havior or school performance; learning
problems or difficulty in concentrating;
anxiety that something bad will happen;
lack of adult supervision; overly compli-
antand passive; withdrawal; coming to
school early, staying late, and not want-

ing to go home.

* In the parent or guardian: lack of
concern for the child; failure w seek
help for the child’s physical or medical
problems that have been brought to the
parent or guardian’s attention: denial
of, or blaming the child for, problems

The Journal of Advenlisl Educalion « April’May 2012 5
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on Adventism and Social Causes

istorians of American reli-
gion lypically describe the
al reform

widespread soci

mavemenls during lhe

first halt of the 19th cen-
tury as the cradle of Advenhsm. How
ever, it is safc te conjecture that mast
enth-day
gospel commission in Malthew 28
that their primary responsibility is to
preach he gospel of salvalion rather
than te become an activist organizaticn
as we generally undersiand the term in
the 21st century.

Hislorians have also laught thal Mil
lerite Adventists believed that the imme-
diately approaching elernal paradise
they proclaimed would be the only cure
to all of Barth’s woes. The Millerites’
faith in the Second Advent mspired
them to endure the trials of this world
and al the same lime counlered any pro-
cliwitics to engage with reform move-
ments whase aclivities they regarded as
peripheral to the churech’s mission.*

sentists infer from the

Adventists Begin Social Reform
The Great Disappointment of 1844
did not change their outlook. A convic-
tion that the Second Advent was still
lileral and imminenl lingered in the
Adventist mind and pre-empted temp-
lalions lo engage in social causes.

Tlowever, a change began among these
believers who orgamzed into the Sev
enth-day Adventist Church, which
shaped the denomination’s orientation
toward reform iniliatives that has en-
dured until the present. Three notable
examples of heir social reform eflorts
during the 19th century were the fol-
lowing:

+ Founded in 1866 as the first Sev-
enth day Advenlist health care institu
tion, the Western Tlealth Reform Insti-
tute (Jater known as the Baltle Creek
Sanitarium), joined a growing number
of institutions that promoted kifestyle
reforms Lo improve the level of public
health,

* A slrong advocate of healthful liv-
ing, Lllen White often chose to present

anli-alcohel leclures {lemperance was a

live issue at the time) to public audi-
ences ralher than (o speak on tradi
tional spiritual themes, Some have ar-
gued That her repulation as a public
speaker depended as much on her tem-
I‘d'l"r”'lct‘ ]EC| ures as an ]IET .\{fT”]\'HL\.‘

* In the arca of education, from the
outset of Adventist mission presence in
countries with low lileracy rates, Lhe
public regarded denominational schools
as agenls of secial reform and uplifl,

The change in Adventist thinking did
nol represenl a denial of faith in the Sec
ond Advent. Adventists had always dis-
agreed with the post-millenmial thealogy
of the 19th century, which provided a
ralionale for much of that era’s reform.
Post-millennialism held that humans
were ta reform the world into a thou
sand-year period of Chrislian goodness
because the return of Jesus would not
occur unlil this millennial paradise-on-
carth had become a reality.

By contrasl, Seventh-day Advenlisls
continued to believe in a pre-millennial

BY FLOYD GREENLEAT

mmer 2013 hilp #fjae adveniislorg
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ngela Léesching was born in 1931 in Eastern Eu-

rope to two blind parents—a language -leacher fa

thet, blind fram birth, and a peet-mother who lost

her sight early in life. They raised Angela and her.

sister Victoria an their own, which meant that An-
gela had to grow up quickly; her parents could not even teach
her to walk. When she was 3 years old, Angela would go to the
neighbors to fetch milk, which her mather would then teed her
as the mainstay of her diet.

Angela proved to be a stellar student, learning Hungarian,
madern German as well as old Gothic, Esperante, and Serbo
Croatian—languages she can speak, read, and write to this day.
Her school planned to send her to Budapest to study at the uni
versily as an exceplional child, but World War I broke ont, so
she was sent instead to Austria with her family as a refugee during
the Russian surge in 1944, Durning the week long train journey,
the Russians and the Germans bombed the train several times,
but Angela and her family arrived unharmed at their destination.

Until the end of the war, Angela was “safe” in a refugee camp
in the Austrian Alps. ITowever, lack of foad and clothing put
the entire family in dire straits. In July 1945, the Léesching fam-
ily was sent back to what was then Yugeslavia, where they spent
18 manths in a camp for Gennan Folksdojeersin Gakovo, a foul

BORSar A -

place not unlike the concentration camps of the previous war
vears. OF an initial population of 18,000, only about half sur
vived. At this camp. Angela lost her father and sister under the
most painful circumstances.

Just twa months shy of age 17, Angela met a wonderful man,
wham she eventually married. ITer husband shared the pood
news of God’s love with her and her mother, Stefania. They
canverted from Cathelicism and became committed members
of the Seventh-day Adventist Church. Angela felt that this
church’s buoyant faith, filled with hope and shaloss,svas a balm
for her deep wonnds.

A year after Angela married and six weeks after she delivered
a beautiful little girl, her husband was drafted for a three vear
stint in the army and stationed more than 600 miles away on
the border between Macedonia, Greece, and Bulgaria. This was
i 1948 the tensest time of the Stalin 'Tito conflict, when
Yugoslavia challenged Russian centrel of the Balkans. Angela
was now 18 and penniless, with a newborn baby and a blind
mother to care for, Ever the resourceful surviver, she found
work at the Ekonemija, the Communist agricultural company,
where she worked hard te make ends meet, while carrying her
baby on her back, until her husband returned from his com-
pulsory military service.

P LaviN
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llen G. White's spiritual expe-
rences and testimonies hav
contributed to the identit
the Seventh
Church from
ning.' At a tim
prophecy had failed and th
Miller’s message o st's sQon return
was a false hope that had produced
only disappointment and cha
i oung Ellen Harmon
1 captured the hearts
' a handful of beli whao
still dung to the
ment. Her first v

faith in the move

they pressed up-
Jerusalem pro-

jour-
¥ regarded as evi
dence that Ged was with the tiny rem-
nant of the Milleriles, and that the
were living in the promised end times
when “sons and daughters shall proph-
"3 Ellen White pl
ayed God’s messages to the §

&

ian Adventists, Her messag

Journal of Advantist Education » Summar 2013

asizing
spiritual gifts and their
to the church, Her mes-
ges are often referred 1o as “the §
of Prophecy.” Despite the fact that she
preferred the term “messenger”™ over
the title “prophet,”* church membe
and leaders have understo
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AT THESE SCHO0LS THEY WORK A LAROR OF DISSOLUTION. THEY SPREAD
DOCTRINES OF THE MOST CRIMSHN COMMUNISM. THEY ATTEMPT T8 BESTROY THE
PATRIGTISM AND SPERIT OF THE NATION BY INCOLCATING THE MST EXTREME
AND DANGERBDS SOCIALIST CONCEPTS OF SOCIAL ORGANTZATION, CEASS AND RACIAL
- EAUALITY, AND UNBOUNDED LIBERTY FUR THE IENORANT MASSES. .. ."

~Women of Azangaro,1923

FERNANDO AND
ANA STAHL:

Missionary Social Activists?

mwnyg  up W
Loma Linda, Cali
fomia, doring 1}
late

“In the face of severe injustice,
suffering, and oppression, the Stahls identi-
fied with the poorest of the poor and
incarnated the gaspel in ways which pro-
foundly impacted the spiritual, social,
economic, and political life of the Peruvian
highlands. The experience of our friends
Ana and Fernando calls us to live with the ten-
sion of enacting the ‘now’ of God's kingdom
while recognizing that the ‘not yet’ fullness

of that kmgdom eludes human h|story

Fvangelists Church—was del
with p'1-.'-nc- calls from

lm;hl a strong |
T athlinder nula our HldL. uI L

that pmﬂh thase re:

teous and obedi
in the sane
rands” T wa

Tacism Im
only as cheris n ir rAd’ldl
but also as m3 X

was in His heaven, Dwight
Tavid Tisenhower was in the
White TTouse, T

s traditions
social institutions. We gradually
zed llm perwuul transfor

tle ohvious sin.
blandl

The only ol
was their surnar
lowers
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‘ne week. Bvery

" Seventh-day Ad
“ventist schocl,
Every year.

b i, This call to
action is laid out with as-
tounding directness in an of-
ficial Seventh-day Adventist
Church statement entitled “A
Call te Peace.™

“The Seventh-day Advent
ist Church aperates what may
be the second largest world
wide parochial school s

fach of ifs more than 6

emphasize
vl
1, and re

illp:tjae.adve

ing a specifically %

ial ha

and peace.

Not surprisingly, misinter-
pretations of peace abound—
50 E(]lli."d‘.l‘t)ﬂ rem;u'm I.‘I\Td
mount. Peacemaking is not
principally Ve enterpris

one another
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What Does the Bible
Teach About Our

Relation to the Environment?

1.5. marine biologist
on published the ook
ing, which focused on th

and its living organisms, particularly
on birds.! Her book, which was widely
read and discussed, launched the mod-
U"“lr_‘”léll movement.
vears later, in 196
ience published the Lext of 4
ence lecture by medieval historian Lynn

White, Jr., titled “The Historical Roots of

Our Ecolag
that “Christianity made it po
ploit nature in a moeod of
the feelings of natura
Although both Carson’s and While’s

BY H

KEY

“The Lord
would have us
treat the earth

as a precious
freasure, lent us
in frust”
—Ellen . White, 1895.7
theses have been criticized,- the envi

ronmental movement has nevertheless

continued to grow, and at limes, ha

sumed quasi-re

UMBERTDO
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CONCEPTS

Some Christians believe that si
world will be de:

it what happens to our
its creatures. Other

and Sustainer, with the
[mature w )

pond Lo en
¢ ‘hat do thy
us about our responsibility
rthly home and its inhabitan
involv
are frequently
these questions. [n
1l the

venlist,org




How Can We Teach
Principles and Practices of
Environmental Care?

Tucation is
Environmenlal Science education. | v [ — 3
Much has happened in the world LLhdf femains df&f

ince Lhen that has influenced the R 3
- 2 1¢ . 2
FHlieics ; e, OHE has _/L.?I((.jft)/ft 1
sponsibility toward it. Wheveas in 19 4 v} [ . 5
the environmental movement swas strug- : 1/””((5} /I(
> make its case and the methodol-

d as a work ¢ L PO ng an aesthelic
functional, s Hs
Tni the past, environmentalists hoped that the use of 3 y education is the
tics would induc ple to become active in the campaign 4 i
recruit new converts to help spread the bad news about anthro
pelogical damage ta the environment.” Current ironmental  Objectives in Environmental Science Education
L nd envi- Outcomes-b. appr s look at the projected o
n is described as “an ap- 1ble o s following a learning experience and then
stully combines : 8 cd. [n environmer ducation, this

O DG ER
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ow Should Christians
Treat Animals in Research?

ne of the most contested
and perennial issues in
how we relate to our en
vironment is the nse of
animals in research
enth-day Adventists ass
ucational and health-care institutions
in anirmal research.
er ulated und

jated with ed-

hen prop
current lacal, na-
tional, and international acerediting
badies, this research is j ble.
Nonetheless, Twill make some propos
als that will encourage Adventists to
from research that necessi-
tates pain and suffering in animals.

The Use of Animals in Research

The prevailing arguments in favor

g in research programs

tend toward various forms of utilitari
anism. Within this framework, three
l‘”‘ll'h)l‘}" I'UIES il]‘l"l)' 'e])l.xcemenh TE-
duction, and refinement. Established
with the publication of The Principl
of Hunzane Experimental T

S. Russell and R. L. Burch in
these three “R

there are alternatives to usi
then a researcher should ©
animals. Then, effort:

1o “reduce” the number of anim
being used. Finall;

“refine” their

pain to the animals involved.

I'he pr arguments against

using animals in rescarch center on the
ghts is freedom

ring.” While this

stence and impact
in the ethi

16 The Journal of Advenlist Education « October/Novamber 20

protections and freedoms for ani
engage this

cify to what
its exist and how th
with human right

How Animal Research Is
Conducted

1a] L AAALAC
ulations enforced in the

wre primarily shaped by

Adventistorg
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Schools Going Green:
Practical Ways That Schools Are
[mpacting the Environment

d cern about

s must prepare

1en educators make en-
s, the impuct can be

-achers, administra

d non-Ad-

ting up a )
assigniments in the homework dro

ournal of Advenlist Education » Ovlobar/Novemher 2013

ments had been turned in.'The program allows students to sub-

mit their homew:

1z [ree online lools,” says Lloyd, “allows me Lo g

ents a relevant and quality education even with the cut-

yre Paper-Saving Ideas:
the free online resource Glogster {http:/feduLg
r projects and collages.”
rather than sending hame nates.”
des of the paper.
(teo light, teo dark, tao
crap paper in the classroom
+ Encourage students to use hoth sides of their notebook
paper.”

many cop

Make Recycling a Habit

After sorting recyclable materials from his school’s trs

Kenneth Brummel, principal at Pioneer Junio

H E:R
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ubstance use on college cam
puses worldwide has been a

xoing concern for

! Alcohol and drug
ynificant impact on
campus life, creating safety concerns and

interfering with learning. One of the

first steps in cralting an effeclive preven-
tion program s to develop clearly stated,
-reasoned, and consistently enforced
cies that address the challenges faced
on each campus, including
diverse student bodies, In a Chris!

easingly
an in-

stitution. these policies must grow out of

B.Y

JUDITH BERNARD

Campuses

and reflect the core mission of the
schoal. Carefully crafted and widelv dis
seminated policies help institutions
communicate predefined boundaries,
integrate a redemptive and halistic ap-
proach Lo student discipling, and help
ensure the school's accountability to its
conslituents, Well-cralted policies are
critical in helping students understand
the dangers of subslance abuse and
strengthen their decision-making skills,
which are essential to the maturation

process.®

This article will address the rale of
institutional policies in preventing sub
stance use, the way students’ percep-

FISHER an

Seventh-day Adventist

tions shape their adherence to policie

and the role of redemptive values in
policy implementation. Attention will
alse be given to how to craft school
policies based on the authors’ research
regarding the factars that protect and
serve as a buffer against substance use,
Stale and counlry laws, communily
and religicus standards, and type of
institution influence the manner in
which substance-use policies are imple-
menled and upheld. Seventh-day Ad-
ventist and other conservative religious
institutions of higher education char-
acteristically maintain a zero telerance

QL [V A FLET S
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rotecting Youth From

—— P o

. RI

elween the ages ol 13 and 25, youth go through major
psychosacial changes—forming their own identity,
becoming independent of their parents, establishing

cl

intimate friendships and relationship:
with academic goals, and eventually starting a career
and even a family.’ During this time, they can experience dif-
ticulties adjusting to these changes and the stresses that ac-
company them, and as a resull, make behavioral choices thal
are dangerous and even life destroying. To aveid destructive
choices, voung people need support from significant others

stroggling

throughont this stage of their lives.? What can educators, par
ents, and church and community leaders do to help prevent
dangerous health-risk behaviors in youth?

This article will examine the extent and consequences of twa
major health-risk behaviors among youth—adolescent sexual
activity and alcohol consumption®—and focus an factors that
may protect voung people fram such behaviors. We will review
and summarize the available research, including our own, that
has been found to protect vouth trom health-risk behaviors, In
addition, the article will also examine what parents, the faith
mmunity, and church scheols can do to play an active role
in the prevention of these behaviors,

Young people may consider risk-taking as normal, but some
risks like excessive aleohol consumption and sexual promiscuity

g’

-

can lead o lifclong social problems, severe health risk, and even
death.! Not onlv do these behaviors affect the risk taker, but alsa
his or her family, school, and community, Because these behav-
iors negatively affect students’ ability ta do quality academic
work, scheols inevitably become involved with discipline andyfor
providing counseling services for these individuals. When young
people engage in health-risk behaviors such as aleohol abuse, this
can also increase the amount ol negalive peer group influence in
the scheol and jeapardize the safety of other students.

Youth Sexual Behaviors
Statistics indicate that a majo
dulge in premarital sex, partly because of the modern trend of

oung people today in-

pastponing marriage to the late 20s to early 30s for econamic
andfor educalional reasous.” In the ULS., for example, 70 per-
cent of youth have had sex by their 19th birthday. Similar sex

ual-activity rates occur in European cultures.” Tn fact, the World
Health Organization (WHO) has estimated that a majority of
the sworld’s vouth are sexually active in middle adolescence.” A
majority of unmarried LLS. college-age studenls are sexually
active, with about 71 percent saving thev had sex in the 12
mouths prior to the survey, which was conducted in 20125 The

increasing time gap between first sexual intercourse and mar
riage often means that young people have a large number of

BY ALINA BALTAZAR, KATHRYN CONOPIO, JACQUELINE MORENO,
LARRY ULERY, AND GARY L. HOPKINS

hitp:
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Redemptive Ways of
Dealing With Adolescent
Substance Use

CURTIS J. VANDERWAAL, ALISSA R. MAYER
and LAURA RACOVITA-SZILAGYI
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eaders adopt a form of leader-

ship based on their perspective

of life. In the Good Samaritan

story.? we can identify three

basic viewpoinls. We [irst en
counter the thieves and their philoso
phy ol life—I"i! take what you have. A
pricst and a Levite next travel the road.
They hold a second view:
what I have, Finally, we o
Samaritan’s perspective
what I have, Christ stated that the
Samaritan was the one who exempli
fied a positive relationship.

I'l keep
bscrve the

are

Adopting the Good Samaritan’s
worldview can resullin a paradigm
shift in a leader’s life, from “What can I
get?” to “Whal can 1 give?” The hurnan
tendency is to focus on what one can
receive or generate, whether employy
productivity, respect, or acclaim. Under
a paradigm of service, however, the
leader focuses on what he or she can
provide, such as support, understand-
ing, or encouragement.

Fulfilling the

Inn the biblical view, servant leader
ship includes at least three dimensions.
First, 4 leader is o be 4 servanl of God.
Both Paul and James, for example, de-
ibed themselves as God’s servants.
Similarly, Moses charged the Israelites:
““What does the Lord your God ask of
you but. .. toserve Him| with all your
heart and with all your soul™

Leadership encompasses a second
dimension. A leader is to be a servant
of the gospel, of God’s mission on
earlh, sharing with others the plan of
salvation, Paul stated, “I became a ser-
vant of this gospel by the gift of God’s
grace given me.”

Finally, a leader is to be a servant of

people. John wrote, “This command-
ment we have from Him: that he who
loves God must love his brother alse.”
Similarly, Paul urged the believers,
“Through love serve one another™

When Jesus began His ministry, it is
perhaps significant that He delineated
these three dimensions of the servant
leader, announcing:

Biblical Paradigm

I'he Spirit of the Lord is upon me;
| Servant of God]

Because He has ancinted me 1o
preach the gospel o the poor;
[Servant of the gospel |

Ile has sent me;

To heal the brokenhearted,

To proclaim liberty ta the captives
and recovery of sight to the blind,

To set at liberty those who arc op-
pressed.””

[Servant of humanity]|

Scripture alfirms that servant lead
ership is the Christian model for ad-
ministralion. Peler, [or example, stales,
“Each of you should use whatever gitt
vou have received to serve others” And
Christ declared, “The one who rules
|shauld be| like the one who serves.™*

What are the building blocks of ser
vant leadership? From a biblical per-

BY JTOHN WESLEY TAYLOR ¥
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“Preparing
: o the
~ Unthinkable”

BY ARTHTUR ¢ BLELTNEI
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Helping
Young People
Resis

to the full
Be a risk taker.
Grab for the brass ring.
Ifit feels good, do it.

phr j
summed up the attitude of
ts and vouth to
ns of the philoso
phy exist in every culture. but unfortu
isk taking i d

Henry Ford weuld not have invented

BY GARY L. HOPKINS

YUSAN ARN

26 Tra Jaurne of Advent

, Neil Armsira suld pot have
laken that first giant step on lhe moon,
and Winston Churchill woulkl not have
led the Allies to vi n World War

1 fow such high-risk
uth and pre-

ive part

mmunity in which they

behaviors b
vented them

JANE C. MCEBRIDE, JA
i, JONI ROBERTS, and D

Mack 2074

al is to provide a helpful kit filled

ased strategios that

s, church and comnmu-
s, health-care

I rescarc

article will provide information that
be sh sith young people who
need to be aware of lurking dangers, as

the urgency of the
and administrato;

cQ

hetp:di se edversist.zrg

ings or Lliers sent home wilh sludents,
The new behaviors discu
ctronic media and its
atio nless oth-
carch ansd statistics
in this article refer to work done in the
United States, though in many cases
Lhey are applicable elseshere as well,

Electronic Media

Of the news at risk behay d
by vouth L involvement with elec
tronic media is perhaps the most subtle
anl da s, sider how much

L the percentage o
who owned cellular phon

IR Ds and vid,

lernel, 13 minutes on cell phones, 15
minules on il me hour nr moere
playing computer games, and 2
hours watching news and talk sh
Ameng 15 018 y

the computer abc

While much of lhe

vouth and electrenic media has been

rchers

media on theirr
youth. Ulectronic m

ceonommic, and palitical chan;
i be,

vily members,
sion o unde

Electronic Madia and Obesity
links




apid changes and innova-
tions in technology impact
ociely, in ¢ 1O INCOrporat
ng education. They pro- ject into the curriculum. The pro

vide teachers with new ways Technology is continually chang
to deliver instruction but at the same our eflorts o prepare students ade
time, they frustrate teachers’ attempts ] ¥ onstantly change as well. T
to help students understand and use £ 1 this is a challenge, technol /arious technologies nsed in tl
technology. Since the days when tech- ' ed to improve the delivery v of educatic as iPads
qate and en

BY RAYMOND
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n las discusiones sobre la cien-

ciay la fe, muchas veces da la

impresion que se puede creer

solo a una de las partes. En ¢l
mundo secular, la ciencia es vista
como la verdadera fuente del conoci-
miento. Si es que se llega a tomar en
cuenta a la Biblia, es solo como una
fuente util de ideas espirituales, siem-
pre y cuando no entre en conflicto con
¢l actual consenso cientifico. Explore-
mos cdmo ve esto un creyente, que a
la vez es cientifico.!

Al usar el término “ciencia” me
refiero a un proceso sistematico que
procura explicar los fendmenos en
términos de los mecanismos fisicos
que los causan. Es posible dar otras
definiciones, pero la que presento
aqui es suficiente para el fin que
perseguimos. Asi puedo decir que un
milagro es un evento que no puede
ser explicado tan solo por medios
cientificos naturalistas.

Ciencias experimentales e histéricas
Al analizar la ciencia y la fe, es util
que diferenciemos la ciencia experi-

[

ik
i,

[y

mental (0 empirica) y la ciencia histo-
rica. Las ciencias que son mayormen-
te experimentales —por ¢j.: quimica,
fisica, anatomia y ecologia— requieren
la manipulacion de las condiciones
fisicas con el propdsito de aislar e
identificar los factores causales que
pueden explicar un evento. Las cien-
cias que son mayormente historicas
~arqueologia y paleontologia— estu-
dian los resultados de algun evento
del pasado y tratan de explican qué
sucedio, con el proposito de producir
las evidencias observadas.

La mayoria de las ciencias incluyen
aspectos tanto empiricos como histo-
ricos. Sin embargo, solo los aspectos
empiricos estan abiertos a la experi-
mentacion. y no asi los historicos. Por
lo general., no existe un conflicto entre
las Escrituras y la ciencia experi-
mental. Las dificultades se presentan
cuando tratamos de comprender los
eventos historicos para los cuales la
Biblia ofrece una explicacion sobre-
natural, al tiempo que la ciencia se
limita a una explicacion naturalista.

Estan en
licto la Biblia
|

o,

Diferentes tipos de pasajes biblicos

Antes de analizar los aspectos en
los cuales parece dificil que exista
una reconciliacion entre la ciencia
v las Escrituras, notemos que hay
muchas areas donde no hay conflicto
alguno. Por ejemplo, aunque la Biblia
no es principalmente un texto cienti-
fico. describe muchos fenomenos de
naturaleza cientifica. Se menciona a
los mamiferos, las aves y las plantas;
aspectos de la anatomia, la fisiologia
y la conducta, tanto de las plantas
como de los animales y los seres hu-
manos. La Biblia describe la creacion
de las formas de vida, implicando a
Dios como el autor de los sistemas
vivientes que estan disponibles en la
actualidad para que los estudiemos.
La ciencia actual confirma la aparien-
cia de diseifio en todos los niveles de
complejidad, si bien existen desacuer-
dos considerables respecto a la causa
de ese disefio.

Algunos pasajes de la Biblia fueron
escritos en términos simbalicos o por
medio del uso de figuras del lengua-
je. Por ello. uno podria interpretar

DAVID B. EKKENS
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Tensiones
entrelafeyel
curriculum

Modelos y principios educacionales que
pueden disminuir la tension y promover la
comprension

on 7842 instituciones edu-

cativas, 93 674 docentes. y

1 814 810 estudiantes en 1435

paises, el sistema educativo
adventista constituye un fenémeno
mundial que presenta desaflios mul-
tifacéticos que provienen de diversas
culturas, trasfondos religiosos v
énfasis filosoficos. Este desafio se
torna particularmente agudo cuando
la introduccion de temas académicos
presenta un reto para la perspectiva

de fe o cosmovision de un estudiante.

Este tema motiva ¢l surgimiento
de cuatro interrogantes basicos:

1. ;Cuan sensible deberia ser un
docente adventista en relacion con la
introduccion de discusiones sobre te-
mas de fe, si tenemos en cuenta que

muchas instituciones adventistas po-
seen una representacion sumamente
variada de perspectivas religiosas y
culturales? ;Existen temas que los
docentes deberian evitar?

2. Cuando el docente sabe que
los temas presentados en clase o en
las tareas de lectura representan un
desafio involuntario a la fe de algin
estudiante, ;como deberia reaccionar
v actuar?

3. ;Deberia el docente alguna vez
escoger de manera intencional con-
tenidos que representen un desafio a
las convicciones de fe de sus estu-
diantes (por ejemplo. en las ciencias,
la teologia o la filosofia)? Si es asi,
(de qué manera deberian presentarse
estos materiales?

4. ;Cual seria un enfoque razo-
nable al estudiar y analizar temas
donde los datos y puntos de vista
cientificos difieren significativamen-
te de la perspectiva biblica? ;Qué
puede hacer el docente para que los
estudiantes con perspectivas conflic-
tivas sientan cierto nivel de comodi-
dad al participar de las discusiones?

La variedad de oportunidades
para que los estudiantes exploren
formas de obtener conocimientos en
los campos especializados de estudio
y en los diversos contextos sociales y
religiosos puede provocar tanto una
tension creativa como improductiva.
En adicion a esto, la filosofia de la
educacion adventista' cuenta con
varios elementos distintivos y, por

C. GARLAND DULAN
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Jesucristo,
el Maestro de los
maestros,

i bien Jesus fue un predi- para grupos de miles de personas o,
cador efectivo que también Sz/lS enﬁq lleS, en ocasiones, un solo individuo.” El

aliviaba las dolencias del Sermén del Monte, por ejemplo, fue

cuerpo, sabemos que fue un eS[rategiaS y en realidad una clase al aire libre en

maestro cjemplar.! A lo largo de los la que participaron tanto los discipu-

Evangelios podemos hallar diver- resu]tadOS los como una multitud de personas.®
sos incidentes relacionados con sus ¢

ensefianzas. Son experiencias de El énfasis de sus ensefianzas
aprendizaje creadas especialmente Jests orientd sus ensefianzas para
para sus doce discipulos, asi ¢ involucrar activamente estu-

JOHN W. TAYLOR
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La implementacion
de clases para la

Adquisicion

del idioma

a frase “Si puedes hablarlo.

puedes ensefarlo™, motivo a

miles de jovenes para viajar

por el mundo y enseiiar inglés
como segunda lengua. Las escue-
las de inglés en diversas partes del
mundo, en las décadas de 1960 y
1970, florecieron con la afluencia de
hablantes nativos que recibian un
libro de texto donde figuraban todas
las cosas “correctas™ que tenian que
decir y hacer.

Para fines de la década de 1970, en
un mundo que estaba adoptando la
globalizacion a pasos agigantados, la
necesidad de comunicarse mas alla
de las barreras idiomaticas se habia
vuelto una necesidad imperiosa. Esto
llevaria al desarrollo de un campo de
investigacion completamente nuevo,
lo que provocaria una modificacion

en la forma en que se encaraban las
clases de un segundo idiomay que se
ve actualmente en la manera en que
los estudiantes aprenden un nuevo
idioma.

En este articulo analizaremos
algunos aspectos importantes. basan-
donos en investigaciones que nos
orientan sobre como se realiza ese
proceso de adquisicion de un segun-
do lenguaje.

Saberunidioma
El salmista declara: “Te alabaré,

porque maravillosas y formidables
son tus obras: estoy maravillado y
mi alma lo sabe muy bien™ (Salmos

39:14)". Uno de los atributos mas
distinguidos con que Dios ha dotado
a los seres humanos es la capacidad
innata de adquirir el lenguaje v de

comunicar sus pensamientos vy senti-
micntos.

Durante siglos, los investigado-
res se han mostrado sorprendidos
por la manera en que los nifios. que
no tienen ningun tipo de instruc-
cion formal, adquieren el lenguaje
de quienes los rodean. Segun los
investigadores, este proceso de
adquisicion o absorcion del lenguaje
comicnza en las primeras semanas
de vida, y contintia hasta la edad de
cinco o seis afios.” A medida que
los nifios interactuan, comienzan a
hacer asociaciones entre los soni-
dos que escuchan y las acciones o
movimientos que ven. Con el tiempo,
los susurros y balbuccos dan paso a
los primeros intentos de transformar
sonidos en palabras. Milagrosamen-
te, los nifios mas pequeiios tienen la

RICHARD P. CARRIGAN
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ace trece afios. me estaba
preparando para comenzar
mis funciones como direc-
tora del programa de Inglés
como Segunda Lengua en el Colegio
Superior Unidn, en Lincoln, Nebras-
ka. Habia ensefiado clases de inglés

“regular”, tanto en la
escucela secundaria como
en el nivel superior,
pero esta era una nueva
experiencia para mi. En
esta nueva funcion, me
dedicaria a ensefiary a
dirigir un programa que
ayudaba a los alum-
nos internacionales a
mejorar sus habilidades
en el inglés y los debia
preparar para los rigores
académicos de los estu-
dios universitarios.

Para prepararme para
este nuevo cargo, tomé

—.’aJ d
Escrituras

y el aprendizaje del idioma

algunos cursos relacionados con la
enseiianza del inglés como segundo
idioma, y me dediqué a incorporar
los métodos y materiales de ese
campo. Esta fue una experiencia que
me abriod los ojos acerca de como se
aprende un idioma desde ¢l punto de

y - -
La autora de este articulo revisa la ortografia del texto biblico que escribié su
alumna de Brasil.

vista de un foraneo. Pero yo queria
que mis estudiantes recibieran algo
mas que tan solo el conocimiento
del idioma. Queria que mis clases
tuvieran una mision y una vision.
Queria que mis alumnos aprendieran
a conocer a Dios. Esta cita de Elena

de White me intrigaba:
“En cada linea de ins-
truccion, los maestros
debieran impartir luz de
la Palabra de Dios™! ,En
cada linea de instruccion?
i Aun al ensefiar inglés
como segunda lengua?
Coémo podria yo incor-
porar la Palabra de Dios

a las actividades del aula:
leer, escribir, ensefar gra-
matica. hablar y escuchar?
¢ Podria encajar la Palabra
de Dios con los objetivos
de mi tarea académica?

PEGGY WAHLEN
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